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OVERVIEW

I.  PROGRAM MISSION, GOALS, AND STUDENT LEARNING OUTCOMES


Where do they come from?

II. CURRICULUM MAPPING


Which outcomes are covered in what courses?

III. TEACHING AND LEARNING STRATEGIES


Which ones can help students succeed?

IV. GATHERING EVIDENCE


When and where can we find student work to demonstrate learning?

V.  JUDGE/ANALYZE EVIDENCE


Did students meet faculty expectations for learning?

VI. PROGRAM IMPROVEMENT


How can we increase student success?
I.  PROGRAM MISSION, GOALS, AND STUDENT LEARNING OUTCOMES
The program is the department or unit that is responsible for a program of study for majors, at the undergraduate level, or for a master’s degree, at the graduate level.  Do this separately for each degree program.

Name of degree program: __MPA__________________________________
The program mission and goals are the rationale for the program, its values and philosophy, and where it is headed.  Insert the mission and goals 
for this degree program here:
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Student learning outcomes are specific types of knowledge and skills or competencies (and perhaps perspectives, values, or dispositions) that students are expected to acquire in the program and to be able to demonstrate upon completion.  These may come from disciplinary associations, professional accrediting bodies, academic literature, consensus among peers in the field, alumni, employers, or doctoral degree granting institutions.  State the major student learning outcomes for the program here:
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II. Curriculum Mapping shows where in the required courses the knowledge and skills needed to meet the student learning outcomes.  You may want to indicate where the outcomes are introduced, reinforced, and perfected.  You may find gaps where some outcomes are not covered by any course or some courses do not cover any of the outcomes.  For each outcome, identify where the student acquires the knowledge and skills:

	
	Student Learning Outcome 1
	Student Learning Outcome 2
	Student Learning Outcome 3
	

	Course 1
	
	
	
	

	Course 2
	
	
	
	

	Course 3
	
	
	
	

	Course 4
	
	
	
	

	Course 5
	
	
	
	

	Course 6
	
	
	
	

	Course 7
	
	
	
	

	Internship
	
	
	
	

	Thesis
	
	
	
	

	
	
	
	
	


There may be other activities outside of courses that also help students attain the outcomes, such as colloquia, community service, performances, student societies or honorary societies, intercollegiate competitions, and so forth.  You can include these as contributing to student attainment of the learning outcomes; you can also include elective courses if all students take them.

III. TEACHING AND LEARNING METHODOLOGIES

Teaching and learning strategies are the types of instruction (e.g., lecture, small group discussion, laboratory, case study, online discussion boards, peer reviews of student work, team projects, etc.) adopted in courses and other parts of the curriculum (e.g., internships, colloquia, field research, service learning) to facilitate student attainment of the learning goals.  For each of the student learning outcomes, describe the major types of teaching and learning strategies employed in courses and other activities that help students attain that learning outcome:

Student Learning Outcome 1:______________________________________


T&L strategy 1:


T&L strategy 2:


T&L strategy 3:

Student Learning Outcome 2:______________________________________


T&L strategy 1:


T&L strategy 2:


T&L strategy 3:

Student Learning Outcome 3:______________________________________


T&L strategy 1:


T&L strategy 2:


T&L strategy 3:

IV. GATHERING EVIDENCE

Evidence of student learning consists of examples of student work.  One way to obtain direct evidence is to use “embedded” assessment.  This means an assignment, performance, or exam that students complete as part of normal course work for a grade.  After the grading is finished, the assignment or exam is collected for assessment.  Other examples include standardized tests, oral presentations, comprehensive examinations, case study reports, directed research papers, etc. The curriculum map can indicate where such assignments or exams occur (in which courses).

Describe the evidence of student learning that is already available from courses that focus on the learning outcome:

Student Learning Outcome 1:______________________________________                


Evidence 1:


Evidence 2:

Student Learning Outcome 2:______________________________________                


Evidence 1


Evidence 2:

Student Learning Outcome 3:______________________________________                


Evidence 1:


Evidence 2:

When developing an assessment plan, it is important to remember that it is not generally necessary to collect evidence on every student learning outcome, from every course, from every student, or every semester.  Rather, selecting one or two outcomes and collecting a sample of student work from one or two courses or sections and completing the assessment process is recommended.  In the following cycle, a different outcome can be assessed and so on until all outcomes have been assessed at least once before starting over.

The assessment plan should include a detailed plan for the systematic collection of evidence of student proficiency in the learning outcomes.  Evidence may be collected at one or more points during the student’s tenure in the program (e.g., at the beginning, middle, and end).  

For each of the Student Learning Outcomes, describe the evidence to be collected, when, where, and by whom:

Student Learning Outcome #1:

	Type of evidence:
	Collection Point:
	Collection Date:
	Collected By:

	
	
	
	

	
	
	
	


Student Learning Outcome #2:

	Type of evidence:
	Collection Point:
	Collection Date:
	Collected By:

	
	
	
	

	
	
	
	


Student Learning Outcome #3:

	Type of evidence:
	Collection Point:
	Collection Date:
	Collected By:

	
	
	
	

	
	
	
	


V.  Analysis or Judgment of Evidence is the application of faculty expertise to the evidence of student learning.  How well have students demonstrated their learning?  Have students met faculty expectations for learning?  This usually involves application of a rubric or scoring system to evidence of student work.

What are the scoring criteria or rubric that will be used for examining student learning for each of the learning outcomes, for each type of evidence that was collected?  For example, a (very simple) rubric for oral presentations might look like this:
Oral Presentation Rubric
	Criteria
	1:  Below expectations
	2. Meets 

expectations
	3: Exceeds 

expectations

	Visual aids

	None; or not used; or poor quality;
	Uses visual aids; satisfactory quality
	Visual aids of superior quality; support audience learning

	Speech, grammar, voice
	Too soft or too loud; poor grammar; inappropriate words
	Speaking voice, word choice, grammar, are all satisfactory
	Excellent speaking voice; appropriate speech; no errors

	Geared to the audience
	Not appropriate for the audience
	Appropriate to the expected audience
	Easily adjusts to unexpected developments

	Meets time limit
	Presentation is too short or too long
	Presentation meets specified time limit
	Presentation makes excellent use of time


The choice of criteria is up to the faculty as is the definition of the expected levels of performance (e.g., what goes into each of the boxes defined as below expectations, meets expectations, exceeds expectations).
 After the rubric(s) or scoring criteria have been applied, you may wish to summarize student performance on each of the learning outcomes you have assessed.

	Student Learning Outcome #1
	% Unacceptable
	% Acceptable
	%Superior

	Assessment of Evidence 
	

	
	


Comments:

	Student Learning Outcome #1
	% Unacceptable
	% Acceptable
	%Superior

	Assessment of Evidence 
	

	
	


Comments:

You may also want to set a benchmark or level of expectation for student learning.  For example, you expect that the average student score on a standardized exam will be at the national median (50th percentile).  Or it may be that at least 85% of students will receive a score of meets expectations or better on an outcome related to knowledge of the discipline.  Or that more than half of all students will show improvement on a skill outcome over time. 

VI. FEEDBACK FOR PROGRAM IMPROVEMENT

A feedback mechanism must be incorporated to communicate the results of assessment.  How will the results of assessment be communicated to all faculty?  It could be through an annual retreat, a department meeting, a department newsletter, or regular items on a faculty meeting agenda.  How will your program communicate the results of assessment?
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Program improvement is the careful change of aspects of the program, based on the analysis of evidence, in order to increase the level of student attainment of the learning outcomes.  Program improvement is a good way to “close the loop” on assessment, by incorporating evidence about student learning into program change.  What are some examples of program change that have been made based on evidence from assessment of student learning?
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Sample Timetable for Program-Level Assessment

	TIME
	STEP
	RESPONSIBLE PARTY

	Fall 2008
	Establish program mission and vision at faculty meeting or mini-retreat; establish student learning outcomes
	Faculty; consult alumni, advisory board, employers, professional groups, part-time faculty, etc.

	Fall 2009
	Identify teaching and learning strategies, and student work to be assessed, during faculty meetings
	Faculty; consult resources, peers, colleagues, faculty development, professional meetings, etc.

	Winter 2009

	Develop assessment rubrics and set benchmarks for student performance during faculty meetings
	Faculty; consult resources, peers, colleagues, assessment coordinator, professional meetings, etc.

	Winter 2009

	Collect assessment data;

analyze assessment data
	Faculty; with student assistants or other resources 

	Spring 2009
	Present assessment results at faculty meeting or mini-retreat
	Faculty; present to program faculty, chair, advisory board, etc.

	Spring 2009
	Design and implement strategies to improve attainment of outcomes 
	Faculty; curriculum committee, peers, resources, professional groups, etc.


SAMPLE RUBRIC FOR ASSESSING CRITICAL THINKING

	Criteria
	1:  Unacceptable
	2:  Poor
	3: Satisfactory:
	4: Very good
	5: Outstanding

	Issues


	Relevant and important issues are not identified
	Issues are general assertions, opinions or knee-jerk responses
	Some awareness of the depth or complexity of issues but little analysis
	Most issues are identified and analyzed but not exhaustively
	Issues are analyzed in their depth, breadth, and complexity

	Evidence
	Assertions are unsupported opinions, with vague or confrontational language  
	There may be sweeping generalizations, ad hominems, non sequiturs, bandwagon appeals 
	Evidence is presented to support assertions, though analysis may be partial or perfunctory
	Evidence is presented clearly and analyzed logically
	Evidence is presented fully and analyzed thoroughly and logically.  

	Viewpoints

& Biases
	Logic gives way to ranting; occasional insights of biases may emerge
	Alternative views are not recognized; one point of view is doggedly defended; opposing positions may be distorted  
	Some unconscious bias, or only lip service paid to alternate viewpoints
	An understanding of the role biases and assumptions play; some acknowledgement of personal biases and/or exploration of  alternative viewpoints.  
	Care is taken to acknowledge alternative viewpoints and examine possible biases in oneself and others.

	Analysis of Assumptions/  Implications
	Analysis is muddled and fuzzy, submerged in general chaos 
	Few if any assumptions are acknowledged and implications are not analyzed
	Some assumptions or implications are noted and may be explored.
	Most assumptions or implications are recognized and analyzed
	All assumptions and implications are recognized and analyzed

	Organization
	Scant organization or logic; incoherence; inaccuracies; no clear meaning emerges 
	The organization is marred by tangents, superficialities, biases; muddled; logical fallacies and/or deficiencies in logical  thinking
	Organization is clear; may be some minor gaps in logic
	The organization is clear and logical, may be moderately compelling
	The organization is clear and logical; may be rhetorically powerful or unusually compelling


	














































